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Executive Summary
Introduction

Rose State College is strongly committed to the ongoing process of the assessment of student learning
and academic progress. The assessment plan attempts to ensure that every assessment activity will
provide a clear concept of how the results that are gathered can and will be applied to maintaining or
improving teaching and student learning. This year the College undertook a complete review of its
assessment program. Having worked with the same plan and committee for over ten vears, the college
revamped the way it looks at assessment.

A new assessment committee was created under new leadership. This new committee clarified the
mission of the assessment program. It then changed the general education measures and process by
which these are measured. It created universal instruments to measure the general education measures,
It also created a new student satisfaction survey and proposed a plan for the future of assessment on the
campus of Rose State College. Assessment at Rose State College continues to study students” entry-
level skills, mid-level profiles, accomplishments following employment, transfer, graduation, and
student satisfaction with facilities and services.

The purpose of this document is not only to report to the Oklahoma State Regents for Higher
Education (OSRHE) on the student assessment activities of Rose State College, but also to report to
Rose State College administration, faculty, staff, and students on their assessment achievements. To
improve institutional effectiveness, the Academic Assessment Committee will continue to provide
oversight and direction to assessment activities. Sharing assessment information with other campus
groups in a timely manner will ensure that assessment can always be traced back to the College’s
Mission Statement. '

The data gathered from the 2013 assessment activities are being used to provide measures and .
guidance into the new Strategic Plan. A significant effort began in summer 2013 to establish a plan for
the future, and has used much of the data contained within the Student Satisfaction measure, and the
Effective Writing assessment. Further, data to be collected in the Educational Demographics measure
that is to be distributed in Fall 2013 will provide a better insight into the attitudes, opinions,
characteristics, and behaviors of our students. Our campus is excited about the information we have
and will collect, and its use in evaluating the past, and planning for the future.

Entry-Level Assessment

Rose State College is dedicated to assisting students in achieving their academic goals. The purpose of
the testing/assessment process is to place students in appropriate pre-collegiate level courses when
needed. The American College Test (ACT) continues as the primary assessment and placement
instrument. The ACT’s COMPASS exam is the secondary instrument being used.



Entering Student Descriptive Report on 2012-2013 Students

For the 2012-2013 academic year the following assessments were proctored through Rose State
College:

COMPASS
ACT, National
ACT, Residual | 83
ASSET 119
Total 4,933

Eighty six percent of the assessments proctored at Rose State College were the COMPASS test.
Listed in the table below are some notable characteristics from an annual Entering Student
Descriptive Report distributed by ACT. '

emale

Male

Age Group

<20 28%
20-29 46%
30-39 17%
Ethnicity

White/Caucasian 55%
Black/African American 23%
American Indian/Alaskan Native 7%
Mexican American/Chicano 5%

Mid-Y.evel Assessment

The Effective Written Communication Assessment was distributed in the Spring 2013 semester to
sections in all divisions, most disciplines, in different time frames, and taught by adjunct and full-
time faculty.

The instrument included two components to evaluate student’s writing competency. The first
portion (Objective Score) consisted of 25 sentences that the students were asked to evaluate and
determine the accuracy of the sentence relevant to punctuation, sentence structure, and grammar.
Students were asked to determine whether the sentence contained any errors. They were asked to
identify the sentence as either correct, or incorrect. The second component required the student to
write a paragraph (subjective score) describing their educational goals and plans for achieving
them. They were asked to write the paragraph as if they were applying for a job.



The sample (n =361) was analyzed across several variables that were also noted on a separate
page. The data collected was analyzed in great detail over a period of time. A summary of the
findings is shown below.

336 (valid) [48.16 50.52

The scores above were very disconcerting to the committee. However, after a follow-up measure
indicated that students who were incentivized with a grade on the subject measure scored 75.16, it
was determined that the low score was partially due to the lack of motivation to perform. We
discussed several options (corrections, remeasure) and determined that it was best to maintain the
data as collected, understand its flaws, and look to improve in the future.

One of the categories compared was the division in which the measure was administered. This
data 1s shown below:

ES

HS

HU -

SS

Program Outcome Assessment

Program outcome assessment relates to evaluation within the program for improvement of the college
degree programs. Program outcome assessment involved employment accomplishments following
student graduation, or transfer to another college prior to or after graduation. Efforts to evaluate the
programs include:

» Capstone courses for Associate in Applied Science degrees.

o Business and Information Technology Division enrolled 291 students in capstone
courses. Of the 291 students, 252 students, or 87%, were successful.

o Health Sciences Division enrolled 168 students in capstone courses. Of the 168
students, 156 students, or 93% , were successful.

o Humanities Division enrolled 98 students in capstone courses. Of the 98 students, 89
students, or 91% , were successful,

o Social Sciences Division enrolled 42 students in capstone courses. Of the 42 students,
40 students, or 95%, were successful.



* Licensing or credentialing test results,

o Approximately 90 percent of those students sitting for a licensing or credentialing exam
were successful. Not all licensing or credentials testing results are directly made
available to the College. In some cases, the College must rely on the student to share
the results of the examinations.

Student Satisfaction Assessment

In Fall 2012, the college was informed by ACT that the ACT Student Satisfaction Survey would no
longer be available. Thus, the college was forced to revamp the way it measures student satisfaction.

As seen in attachment #4, the questions were comprehensive and the information collected was rich.
Several comments made by students provided guidance for improvement in our services, programs,
and facilities. One measure addressed satisfaction with facilities’ and the other focused on services.

As noted, the majority of the scores were very similar, scoring in the 3.6 — 3.9 range. Some high scores
were noted in building cleanliness, the computer labs, and the exterior of our buildings. As expected,
the campus bathrooms were rated low, which will soon be addressed.

Based on the results of the survey, the College’s academic environment continues to serve its
population well. Appropriate class size, quality instruction, challenging content, and varied learning
experiences are offered in the programs of study. Students indicated that extensive preparation was
provided for them to become successful in their chosen occupations.
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Introduction

Rose State College is strongly committed to the ongoing process of the assessment of student learning and
academic progress. The assessment plan attempts to ensure that every assessment activity will provide a
clear concept of how the results that are gathered can and will be applied to maintaining or improving
teaching and student learning. This year the College undertook a complete review of its assessment
program. Having worked with the same plan and committee for over ten years, the college revamped the
way it looks at assessment,

A new assessment committee was created under new leadership. This new committee clarified the
mission of the assessment program. It then changed the general education measures and process by which
these are measured. It created universal instruments to measure the general education measures. It also
created a new student satisfaction survey and proposed a plan for the future of agsessment on the campus
of Rose State College. Assessment at Rose State College continues to study students” entry-level skills,
mid-level profiles, accomplishments following employment, transfer, graduation, and student satisfaction
with facilities and services,

The purpose of this document is not only to report to the Oklahoma State Regents for Higher Education
(OSRHE) on the student assessment activities of Rose State College, but also to report to Rose State
College administration, faculty, staff, and students on their assessment achievements. To improve
institutional effectiveness, the Academic Assessment Committee will continue to provide oversight and
direction to assessment activities. Sharing assessment information with other campus groups in a timely
manner will ensure that assessment can always be traced back to the College’s Mission Statement.

The data gathered from the 2013 assessment activities are being used to provide measures and guidance
into the new Strategic Plan. A significant effort began in summer 2013 to establish a plan for the future,
and has used much of the data contained within the Student Satisfaction measure, and the Effective
Writing assessment. Further, data to be collected in the Educational Demographics measure that is to be
distributed in Fall 2013 will provide a better insight into the attitudes, opinions, characteristics, and
behaviors of our students. Our campus is excited about the information we have and will collect, and its
use in evaluating the past, and planning for the future.

Entry-Level Assessment

Rose State College is dedicated to assisting students in achieving their academic goals. The purpose of
the testing/assessment process is to place students in appropriate pre-collegiate level courses when
needed. The American College Test (ACT) continues as the primary assessment and placement
instrument. The ACT’s COMPASS exam is the secondary instrument being used.



Entering Student Descriptive Report on 2012-2013 Students

For the 2012-2013 academic year the following assessments were proctored through Rose State
College:

COMPASS 4,267
ACT, National | 464
ACT, Residual | 83
ASSET 119
Total 4,933

Eighty six percent of the assessments proctored at Rose State College were the COMPASS test.
Listed in the table below are some notable characteristics from an annual Entering Student
Descriptive Report distributed by ACT.

Female

Male 37%
Age Group

<20 28%
20-29 46%
30-39 17%
Ethnicity

White/Caucasian 55%
Black/African American 23%
American Indian/Alaskan Native 7%
Mexican American/Chicano 5%

Mid-Level Assessment

The Effective Written Communication Assessment was distributed in the Spring 2013 semester to
sections in all divisions, most disciplines, in different time frames, and taught by adjunct and full-
time faculty.

The instrument included two components o evaluate student’s writing competency. The first portion
(Objective Score) consisted of 25 sentences that the students were asked to evaluate and determine
the accuracy of the sentence relevant to punctuation, sentence structure, and grammar, Students were
asked to determine whether the sentence contained any errors. They were asked to identify the
sentence as either correct, or incorrect. The second component required the student to write a



paragraph (subjective score) describing their educational goals and plans for achieving them. They
were asked to write the paragraph as if they were applying for a job.

The sample (n = 361) was analyzed across several variables that were also noted on a separate page.
The data collected was analyzed in great detail over a period of time. A summary of the findings is
shown below.

336 (valid) 159,63

The scores above were very disconcerting to the committee. However, after a follow-up measure
indicated that students who were incentivized with a grade on the subject measure scored 75.16, it
was determined that the low score was partially due to the lack of motivation to perform. We
discussed several options (corrections, remeasure) and determined that it was best to maintain the
data as collected, understand its flaws, and look to improve in the future.

One of the categories compared was the division in which the measure was administered. This data is

shown below:

 Division | Mean - | Median
BIT 41.89 34.50
ES 48.76 47.75
HS 53.04 50.50
HU 53.67 52.50
SS 51.20 50.00

Program Outcome Assessment

Program outcome assessment relates to evaluation within the program for improvement of the college
degree programs. Program outcome assessment involved employment accomplishments following student
graduation, or transfer to another college prior to or after graduation. Efforts to evaluate the programs
include:

s Capstone courses for Associate in Applied Science degrees.

o Business and Information Technology Division enrolied 291 students in capstone courses.
Of the 291 students, 252 students, or 87%, were successful.

o Health Sciences Division enrolled 168 students in capstone courses. Of the 168 students,
156 students, or 93% , were successful.

o Humanities Division enrolled 98 students in capstone courses. Of the 98 students, 89
students, or 91% , were successful.

o Social Sciences Division enrolled 42 students in capstone courses. Of the 42 students, 40
students, or 95%, were successful.



e Licensing or credentialing test results.

o Approximately 90 percent of those students sitting for a licensing or credentialing exam
were successful. Not all Heensing or credentials testing results are directly made available
to the College. In some cases, the College must rely on the student to share the results of
the examinations.

Student Satisfaction Assessment

In Fall 2012, the college was informed by ACT that the ACT Student Satisfaction Survey would no
longer be available. Thus, the college was forced to revamp the way it measures student satisfaction.

As seen in attachment #4, the questions were comprehensive and the information collected was rich.
Several comments made by students provided guidance for improvement in our services, programs, and
facilities. One measure addressed satisfaction with facilities’ and the other focused on services.

As noted, the majority of the scores were very similar, scoring in the 3.6 — 3.9 range. Some high scores
were noted in building cleanliness, the computer labs, and the exterior of our buildings. As expected, the
campus bathrooms were rated low, which will soon be addressed.

Based on the results of the survey, the College’s academic environment continues to serve its population
well. Appropriate class size, quality instruction, challenging content, and varied learning experiences are
offered in the programs of study. Students indicated that extensive preparation was provided for them to
become successful in their chosen occupations,

ANNUAL REPORT OF 2012-2013 STUDENT ASSESSMENT ACTIVITY
Narrative Questions

Section I — Entry Level

I-1 Students interested in taking college courses at Rose State College must show their academic skill set
prior to enrolling in courses with an Advisor. There are several different assessment tests that Rose
State College accepts to show a student’s competency level; however, only three tests are proctored
at Rose State College: COMPASS, National ACT, and Residual ACT. The college works with eleven
correctional facilities that proctor the ASSET test to inmates interested in completing college courses
offered at their respective correctional center. The campus also accepts the CPT Accuplacer and the
SAT exam; but, these exams are not proctored on campus.

The COMPASS assessment is administered in the Student Affairs testing center. Unless noted
otherwise, the COMPASS is administered under standard testing conditions. Students may take the
assessment during normal operating hours. No appointiment is necessary and the assessment is free.
Students may take the COMPASS assessment two times during each enrollment period without a
restricted grace period in between testing dates.



The National ACT is offered six times through the year and administered under testing guidelines set
forth by the national office. Rose State College serves as one of the many testing sites that students
can take the exam,

While the Residual ACT can serve as a placement test, the results are only valid for students seeking
course placement at Rose State College. Students need to schedule in advance to take the Residual
ACT and the cost is $30. Students must wait at least sixty days to retest; however, there is no
restriction on the number of times a student can test.

. First time entering students without any prior college course work must have at least one of the

above mentioned assessment tests, Students not meeting the minimum college-level readiness scores
for placement may be placed in pre-college course work to help build their academic skall set prior to
enrolling in college level courses. Discussions with an Academic Advisor will help determine if
retesting is necessary and/or recommended.

. College personnel are committed to providing students with resources that will assist them in their

academic endeavors. The identification of students who are having difficulty in their courses early in
the semester is a priority for the College. Through the implementation of the institutional initiatives,
faculty and staff work together to identify students who may be encountering challenges. The goal of
such coliaboration is to be proactive in reaching out to students, checking on their well-being, and
informing them of college support resources and options available to them to progress through
coursework. The following sections provide a brief overview of college efforts.

Placement Testing

Students may take the COMPASS test twice during each major enrollment period, a total of four
times per year. An enrollment period is defined as the first day of summer/fall enrollment and
continues until the first day of spring enrollment. COMPASS testing is free to Rose State College
students. Students may choose to take the residual ACT as a retest option. ACT guidelines restrict
retesting to once in a 60-day period.

Students receive academic support for assessment testing through a variety of sources:

¢ Reference materials are provided in the Learning Resources Center (LRC) in math, reading,
and English. Library reference materials outlined in the study guide are held on reserve in the
Learning Resources Center. In addition to the COMPASS Study Guide, a literary reference
specific to preparation for COMPASS assessment, Chart Your Success on the COMPASS, by
Callahan, Cominander, and Cotter is available in the LRC.

¢ Plato Learning System is available free to students by request through the Student Success
Office.

o Study guides for the COMPASS examinations are available online with an additional link to
ACT’s website where additional practice items can be found.

e Paper copies of the study guide are available in the Testing Center.

e In addition to campus resources, students are provided a list of Internet resources.



Tutoring

Rose State College provides free tutoring for required general education and/or zero-level
developmental courses. Students are allowed two hours of tutoring per week, per subject. All tutoring
must occur in the LRC or approved tutoring facility under the supervision of Rose State College
faculty or staff. On-campus and distance-based students are also afforded free access to Tutor.com,
an online tutoring resource. Tutor.com provides access to tutors for most general education courses
beyond the college’s normal hours of operation.

Tutoring is available for most required general education courses. The table below reflects the total
number of students accessing tutoring services:

Fall 2012 Spring 2013
Total Students Total Students
Rose State College 909 428
High school 135 53
Total hours of tutoring 11,000 (approximate) 3993

Early Alert

The Early Alert program is utilized by both full-time and adjunct faculty from all academic divisions.
Through the Early Alert program, students are encouraged to speak with staff in Student Success and
Financial Aid offices to understand the options available to them before they make a decision
affecting their classes.

The data reflected in the chart below shows the number of students reported from Fall 2012 to Spring
2013. Students were notified by email, phone, or mail that the faculty member was concerned with
their success in the course.

Early Alerts

Fall 2012 - Spring 2013

1364 1172

PLATO

To help students needing assistance in developmental instruction, RSC students have access to the
PLATO software system. Modules consist of integrated assessments; including pretests that allow
learners to forgo content they have already mastered and focus on the concepts in which they need
additional work. Students have been very receptive to this form of study and the number of students
accessing the system has continuously increased since inception.
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The table below reflects the total number of students utilizing PLATO:

Year Total number of students
Fall 2010 to Spring 2011 55
Fall 2011 to Spring 2012 g9
Fall 2012 to Spring 2013 171
Other Academic Support

Academic support continues to be a primary focus in retention efforts and is proving to make a
positive difference in the overall choices of our student population. Focused efforts include:

Academic Success Plans

The continued concern over retention and graduation rates led the College to implement new ideas to
engage and retain students. The Student Success Center continues to target the “at-risl<” population
by providing Academic Success Plans (ASP) to students, Institutional policy identified students
needing remediation in three areas as “at-risk” and are required to enroll in STSR 1102 (Educational
Planning). The students enrolled in STSR 1102 complete an ASP as part of their class requirement.
These plans benefit students by providing them with a visual depiction of what their degree plan will
entail and give them a semester-by-semester guide until completion. Another vital measure of the
ASP is the meeting between the student and Student Success Advisor where important referrals and
information is exchanged. This one-on-one meeting establishes a sense of connectedness between
the student and the institution.

A continued increase in success of students who have completed an ASP in comparison to those who
have not is reflected in the following chart:
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Learning Styles

The Learning Styles Inventory assessment program (LSI) continues to gain recognition across
campus. Student Success Center staff provides individualized reports for each student that depicts
his or her preferred learning style. Students are exposed to helpful techniques they can use to make
the most of their learning experience. This information is helpful to students and faculty by
identifying learning style preferences.

The Learning Styles Inventory assessment program (L.SI) continues to gain recognition across

campus.
Year Total Number of Classes Total Number of Students
Fall 2010 to Spring 2011 32 454
Fall 2011 to Spring 2012 21 373
Fall 2012 to Spring 2013 28 435

Student Suppeort Workshops

Student Success Workshops continue to grow in the number of participants. Faculty have embraced the
workshops, not only by offering extra credit for attendance, but also by participating in the workshop
venue by presenting on topics of expertise.

Each workshop is evaluated by participants and recorded in a tracking system to further identify other

areas of interest for students.

Year Total Number of Workshops Total Number of Attendees
Fall 2010 to Spring 2011 49 251
Fall 2011 to Spring 2012 60 677
Fall 2012 to Spring 2013 33 559

Case Management

Case management efforts have increased throughout the institution. The Student Success Center case
manages all student athletes as well as Ticket-to-Rose recipients. The Social Sciences division is working
with all first-time, full-time social sciences majors. The Graduation Services Center is collaborating with
Division advisors to help case manage students with over 24-credit hours. Students receive specialized
academic advisement and are monitored throughout the semester through the Early Alert Program as well
as ongoing communication between the student and campus personnel.

12



The Leadership Program at Rose State College continues to grow and show great success. These students

are case managed by Student Affairs in collaboration with the various Divisions.

In preparation for the Fall 2013 semester, the college expanded case management efforts as a way to
increase retention and graduations rates. The potential to case manage these targeted cohorts include:

= 250 Ticket-to-Rose students

» 112 Social Sciences students

= 60 Student Athletes

» 130 students through the Graduation Services Center
»  [20 Leadership students

» 140 High-Risk Students

Analyses and Findings

I-4, For the 2012-2013 academic year the following assessments were proctored through Rose State
College:

ACT, National
ACT, Residual | 83
ASSET 119
Total 4,933

Eighty six percent of the assessments proctored at Rose State College were the COMPASS test.
Listed in the table below are some notable characteristics from an annual Entering Student
Descriptive Report distributed by ACT.

Female 62%
Male 37%
Age Group

<20 28%
20-29 46%
30-39 17%
Ethnicity

White/Caucasian 55%
Black/African American 23%
American Indian/Alaskan Native 7%
Mexican American/Chicano 3%

According to the table above, the typical student taking the COMPASS assessment at Rose State
College is a white/Caucasian female in her twenties.
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I-5.

In the same questionnaire, students were asked if they would like assistance with services. Listed
below are the results (please note the “maybe” responses were not included in the yes or no
categories).

Financial Aid 52% | 33%
Study Skills 27% | 47%
Math Skills 35% | 38%

While students indicated that they would like financial help to attend school, the majority of students
indicated that they would not need help with study skills or mathematics.

Academic advisors monitor student progress by reviewing academic performance at the end of each
semester. Advisors review reports generated through Information Technology services to identify
students who were unsuccessful. The goal of such efforts is to ensure that students are academically
prepared to successfully sequence through developmental coursework. Unsuccessful students are
dropped from courses where the successful completion is a prerequisite.

Advisors email students when these schedule adjustments occur. Students are informed that they may
retake the course or, if they prefer, they may retest using COMPASS or ACT to determine
appropriate course placement. In addition, students are provided information regarding campus
support resources such as tutoring, the Student Success Center, Student Support Services, and
academic support labs.

I-6. The analysis of student success in course work at Rose State College is determined by College Deans

and faculty. Data paired with research and discussions provide the College Deans and faculty basis
for their grading decisions.

An ongoing analysis of cut-off scores occurs in the Placement and Testing Committee. Recent
revisions in some scores have yet to be analyzed regarding their impact on student success rates.

The table below is a summary of student results from completing the COMPASS assessment, and
how the results compare to Rose State College institution requirements for college course
preparedness.

Writing Skills 2,902 68 74

Reading 3,072 82 g1

Algebra 2,001 35 60*

College Algebra 342 44 40%
*General College Math
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Sixty eight percent of students completed the Writing Skills portion of the COMPASS assessment.
The average score was sixty eight. According to Rose State College’s minimum college readiness
score for writing, the majority of students who complete the COMPASS writing are rnot ready for
freshman English composition.

Seventy two percent of students completed the Reading portion of the COMPASS assessment. The
average score was 82, According to Rose State College’s minimum college readiness score for
reading, the majority of students who completed the COMPASS reading assessment have an
acceptable reading level.

Forty nine percent of students completed the Algebra domain of the COMPASS math assessment,
and only eight percent of students completed the College Algebra domain. The Algebra math
assessment reflects a strong need for students to complete a developmental math course prior to
enrolling in a General College Math course; whereas, the College Algebra domain suggests students
are likely to succeed in General College Math.

However, students who would like to enroll in College Algebra would need a higher score on the
math COMPASS in order to place into the course: 76 in Algebra and 51 College Algebra. For
students wanting to place into a College Algebra class, the average COMPASS math scores reflect a
strong deficiency, However, as noted earlier in the report, thirty eight percent of students stated that
they would not like help with their math skills.

The above analysis confirms that students are academically prepared for college reading levels;
however, the same analysis suggests a strong deficiency in writing and math.

Other Assessment Plans

I-7. The Placement and Testing Committee continues to review issues related to student placement.
Faculty were surveyed to determine if emergent concerns among faculty needed to be addressed.
None were identified. The Committee continues to rely upon earlier validity studies.

I-8. Student-identified needs parallel those identified in previous years. The institution is continuously
monitoring and assessing the effectiveness of such efforts. The following sections highlight results of
cach effort.

1-9, The Entering Student Descriptive Report provides demographic information related to student
placement in initial courses and the number of students placing in those courses. This information
is utilized by academic divisions as a tool for student course scheduling. Demographic information
in this report may provide a basis for future planning of student services (financial aid, workshops,
job placement, special services and accommodation, etc.). The validity study affirmed that no
changes were warranted in regard to the current cuf-off scores.
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Section II — Mid-Level/General Education Administering Assessment

11-1. The objective of the Assessment Program at Rose State College reads:

o The assessment program strives to provide relevant and timely data to support
efforts at continuous improvement of student learning on the campus of Rose State
College.

The initial meetings of the Assessment Committee involved the discussion and beginning of the long
process of determining what it should do related to the general education assessment measures.
Eventually, it was agreed that effective communication remained a core competency and should be
measured in the school year 2012-2013. However, the committee decided that focusing on writing
would be more relevant to the outcome expectations of the college. Thus, the competency was
reframed to be “Effective Written Communication. The group began the work creating a survey
instrument which could be used to measure this competency. For specific discussion of this, see
section I1-2. Effective Written Communication was defined as “the ability to compose a quality
written document on a collegiate level. This includes the following characteristics: Development of a
Central Idea, Diction, Organization, Support, Sentence Structure, Grammar and Mechanics.

As a part of this review, the college sent eight members of the committee to the Higher Learning
Commission Workshop on assessment. These eight representatives focused their efforts on
determining the other general education measures that might best fit the college’s needs for accurate
information related to student learning, and determining how to measure the competency. The result
of this became the current assessment plan for measuring general education on the RSC campus
following consultation with the entire assessment committee.

Several changes were made to the general education measures for the college. Previously, the
college measured the following competencies for general education: Critical Thinking, Effective
Communication, Quantitative Literacy, and Technological Proficiency. One of these was measured
annually on a rotating basis. This resulted in a four year cycle of measurement. After considerable
discussion and research, the committee agreed to several changes to the general education assessment
program.

The college assessment program is now on a three year cycle. In year one, Effective Written
Communication is measured. In year two, Quantitative Reasoning is measured. It has yet to be
determined what will occur in year three. We may allow divistons to select from a set of different
competencies to assess, or we may choose to return to refocus on Effective Written Communication.
This will be a point of discussion for 2013 — 2014,

The possibility of allowing divisions and/or departments to focus on competencies relevant to them
arose from the need to assess student learning at a more specific and less general level. For example,
business faculty were interested in financial literacy while nursing faculty were interested in
measuring critical thinking. The decision was made that embedding a competency in the
division/departmental level was an innovative way to investigate student learning as it applies to
specific programs. This serves two purposes.
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First, it would ensure that all faculty would be involved in the assessment process. Allowing faculty
to determine the competency important to their programs assures the stakeholders that what we are
assessing is being used to improve student learning. Second, by embedding the assessment of this
competency in the core curriculum at the program level, it assists us in the eventual creation of
program level assessment for all programs on campus.

The assessment committee continues to meet monthly on campus and has been integrally involved in
using the information gained to improve student leaming. Monthly emails were sent campus wide
during the year to update faculty and statf on what was “happening with assessment”. When results
for the assessment of effective written communication were tabulated, these were sent as a “stat of
the week” to all stakeholders in an effort to inform them of the results of our assessment program.

These results were disseminated throughout the campus and are being used by English faculty to
discuss better ways to teach writing across the curriculum In the fall 2013, a general session was
held for all faculty about “teaching effective writing” in all classes. Clearly the results of this
assessment are being used to assist the College in improving upon the successful completion of its
mission as it relates to General Education.

I1-2.The Academic Assessment Committee replaced the previous four competencies with two
consistently measured competencies and the possibility of one being selected from a set of three
competencies well. In the past, both full-time and adjunct faculty members were asked to submit a
plan of how they intended to assess their students, as well as provide a sample of the instrument that
was used.

For the two general education measures, Effective Written Communication and Quantitative
Reasoning, a different plan was devised. Part of the reason for this change was the determination
that the previously used qualitative method suffered from threats to both reliability and validity. The
committee determined that for the campus-wide general education measures, it would be better if the
information gained could be viewed as both valid and reliable. Therefore, universal instruments will
be used for measuring these two competencies.

The instrument for Effective Written Communication was created in collaboration with the English
Faculty and the Assessment Committee (see attachment #1). The measure contains both objective
and subjective items. The objective portion measures competencies related to grammar, punctuation
and sentence construction. The subjective portion invited the respondent to write a short essay which
was then graded by trained raters, who used a standardized grading rubric (see attachment #2). The
training and grading rubric helped ensure inter-rater reliability.

A random sample of approximately 650 students was selected using traditional lecture sections as the
means for selection. Sections were randomly selected until at least 650 students were included. This
sample size was sufficiently large enough to allow for generalizability at the 95% level of
confidence. The decision was made to not survey online classes for assessment based on the fact that
only a small percentage of students (11%) do not enroll in both online and traditional classes. Thus,
the committee determined that the sample selected is representative of the students to the campus and
online classes, and the results are generalizable to all students.
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The instrument for measurement of Effective Written Communication was distributed to 32 sections
of various courses in spring 2013. The respondent’s surveys were graded by trained raters using the
standardized grading rubric. Point values were assigned and data were collated.

I1I-3.The Assessment Committee considered these issues prior to the development and distribution of the
assessment instrument. It was determined that since one of the primary factors we were attempting to
measure was improvement over time, that it would be best to obtain the scores in a variety of courses
that likely would not have equal incentives to provide maximum effort,

The faculty administering the instrument were asked to read a statement which explained the purpose
of the measure, encouraged the students to do the best they could, and noted that their efforts and
results were very important to the school’s administration.

Various statistical approaches to correcting for motivation were discussed. Ultimately, it was
determined that using the data as collected was best since the ultimate goal over time was to improve
upon our students’ learning. Correcting, adjusting, and creating other methods for improvement
would interject another type of measurement error. Therefore, it was felt that it was best to analyze
the unadjusted and untreated data.

11-4. During fall 2013 faculty convocation, two workshops were held focusing on the imptrovement of
writing competency across all divisions and all courses. It has been determined that to improve the
writing ability of our students, all faculty must stress its importance to allow for student practice, and
to show value to students. “Why Write?” was well attended by faculty, The discussion on this topic
continues and campus awareness is at an all-time high.

Further, the English department is currently revising the content of their two freshman English
Composition courses. This revision will focus far more on writing literacy. These changes will be
significant as we focus our efforts on the improvement of our students’ writing competenctes.

Analyses and Findings

IT-4.Since the Effective Written Communication Assessment was an anonymous measure, tracking
student progress into the future is not directly possible. It should be noted, however, that our measure
in future semesters will be used to make comparisons to evaluate changes, and measure the expected
improvement, over time.

Further, given the numerous categories that we developed with this measure, we will be able to
measure improvement across several sub-categories. In actuality, the measure itself provided
significant insight into the differences in writing competencies across several groups.

It should also be noted that beginning Fall 2013, the RSC Assessment Committee has established an
Educational Demographic measure that will be used to develop a profile of our students. This profile
will help us understand our student’s characteristics, behaviors, attitudes, and educational
demographics. This measure was developed to better enable our institution to design offerings,
services, and assistance to our students. (see attachment #3)
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I1-5. The Effective Written Communication Assessment was distributed in the Spring 2013 semester to
sections in all divisions, most disciplines, in different time frames, and taught by adjunct and full-
time faculty.

The instrument included two components to evaluate student’s writing competency. The first portion
(Objective Score) consisted of 25 sentences that the students were asked to evaluate and determine
the accuracy of the sentence relevant to punctuation, sentence structure, and grammar. Students were
asked to determine whether the sentence contained any errors. They were asked to identify the
sentence as cither correct, or incorrect. The second component required the student to write a
paragraph (Subjective Score) describing their educational goals and plans for achieving them. They
were asked to write the paragraph as if they were applying for a job.

The sample (n=361) was analyzed across several variables that were also noted on a separate page.
The data collected was analyzed over a period of time in great detail. A summary of the findings is
shown below.

oeore,
48.16 50.52

336 (valid)

The scores above were very disconcerting to the committee. However, after a follow-up measure
indicated that students who were incentivized with a grade on the subjective measure scored 75.16, it
was determined that the low score was mostly due to the lack of motivation to perform. We discussed
several options (corrections, remeasure) and determined that it was best to maintain the data as
collected, understand its flaws, and look to improve in the future.

One of the categories compared was the division in which the measure was administered. This data 1s

shown below:

 Division | n _ Mean 0 Median
BIT 3 41.89 34.50

ES 102 48.76 47.75

HS 37 53.04 50.50

HU o7 53.67 52.50

SS 69 51.20 50.00

As indicated above, the scores across division did indicate some disparity. The two divisions that
scored the highest, Health Sciences (HS) and Humanities (HU), were not surprising. Obviously, the
Humanities Division is home to the English department and writing competency is stressed in all
classes. These students likely felt a greater sense of motivation to do well on the papers, and the
professors may have emphasized the importance of their efforts (although they were not supposed
to). Further, the HS students” high scores can be explained by the quality of students who are in the
classes. These students are admitted based upon their high aptitudes and academic standing,
therefore, one would expect that their scores would be above average.
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Another factor that was analyzed was differences across race/ethnicity. The table below illustrates

those findings:

‘Race/Ethnicity: - |'n- ans i Median
White 217 50.5
Black 60 41.25
Hispanic 13 43.5
Native American 14 46.25
Multi 23 60.00

Lastly several comparisons were made between several other dichotomous variables. Among these:
day students (n=202, mean = 52.69) and night (n = 134, mean = 47.24); full-time professor (n =
189, mean = 51.85) and adjunct (n = 147, mean = 48.80); male (n = 141, mean = 48.45) and female
(n =192, mean = 52.11); married (n = 91, mean = 51,72 } and single (n = 223, mean = 50.44); high
school diploma (n = 294, mean = 50.23) and GED (n = 27, mean = 45.07); and completed English
Comp I (n =277, mean = 50.86) and not (n = 57, mean = 48.80).

These data, as a whole, will provide a starting point, or a benchmark. We are in continued
discussions regarding its meaning and application to various settings. Ultimately, when this measure
is distributed again, we hope that improvements are made across the board. If this does not occur, we
will have a reason for further investigation.

Section I¥I — Program Qutcomes

Administering Assessment

I-1.

Degree Program Capstone Course Passed

AAS) BA 2523 -- Problem Solving 17 of 17
General Business Admin. | BA 2191-4 -- Business Admin. Int. 4 of4
Human Resources Option | MGMT 2903 Management Seminar 0of0

Management Option
Computer Information Tech. | CIT 2313 -- Systems Implementation 6 of 7

(AAS) and Development
Networking CIT 1523 — Micro Hardware and 170 of 203
Operating Systems
Networking CyberSecurity | #4011 — Information Security Prof. 8 of 8
Certificates #4012 — Designated Approving Auth.
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Degree Program Capstone Course Passed
#4013 — Systern Admin. in System 8of 8
Security
#4014 — Information System Security 30f3
Officer
#4015 — Systems Certifier 30f3
#4016 — Risk Analyst 3 of3

Paralegal Studies (AAS)

LS 2993 —Capstone Seminar

,:l:
Dental Assisting (AAS)

HSDA 1353 — Practicum 11

33 of 35

10 of 10 received
Expanded Duty
Permits State of OK-
Board of Dentistry
10 of 10 passed
Dental Assisting
National Board CDA

cxam

Dental Hygiene (AAS)

HSDH 2405 — Dental Hygiene IV

11 of 11 passed written
NDHBE exam

11 of 11 passed clinical
exam WREB

11 of 11 passed
Oklahoma State
jurisprudence exam

Health Information Tech.
AAS)

HSHI 2332 — Health Information
Seminar

4 of 14 have taken
exam

4 of 4 pagsed RHIT
NOTE: 2013 graduates
are still taking exams

Clinical Laboratory Tech.
AAS)

HSCL 2606 — Clinical Laboratory
Sciences I

12 of 15 passed ASCP;
NOTE: 2013 graduates
have not yet taken
exams.

Nursing Science (AAS) HSNS 2205 — Advanced Medical NCLEX-RN &9 of 98
Surgical Nursing passed this year
Radiologic Technology HSXT 2614 — Analytical Radiologic 13 of 14 continued to
AAS) Tech, 2" year
ARRT/12 of 12 grads
passed

Respiratory Therapist (AAS)

HSRT 2334 — Respiratory Therapy
Clinic 111

21 of 22 passed first
time, 2 have not yet

taken the exam.
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Degree Program Capstone Course Passed

English (AA) ENGL 2502 10 of 10

Liberal Studies (AA) Art Option: ART 2902 9of 10
Theatre Option: TH 2902 50f5

Library Technical Assistant | LTA 2001 Jof4

AAS)

Mass Communications (AA) | Journalism Option: JCOM 2213 13 of 14
Broadcast Option: BCOM 2292 3of3

Modem Languages (AA) | Sp 6 0f8

Care (AAS)

NOTE:

RHIT: Registered Health Information Technician Examination
NDHBE: National Dental Board Hygiene Board Examination
WREB: Western Regional Clinical Dental Hygiene Exam
NCLEX-RN: NCLEX-Registered Nurse Examination

ASCP: ASCP National Board

DANB: Dental Assistants National Board

CRT: Certified Respiratory Therapist Test

ARRT: American Registry of Radiologic Technologists

Analyses and Findings

II1-2. Program outcomes are evatuated using direct and indirect measures to provide information to

faculty about whether students have accomplished the program objectives. Direct measures include
capstone projects, internships or capstone classes. When students successfully complete a capstone
course, students are able to apply and demonstrate mastery of the knowledge needed in that
particular discipline. Mastery demonstrates appropriate preparation for students to transfer into a
baccalaureate degree program, or enter the job market.

Indirect measures provide validation that students have accomplished the program objectives.
Indirect measures include: results from graduate surveys, employer surveys, external licensure
examinations, and transfer reports. Graduates who have responded to past surveys have appeared to
be very satisfied with their education. Data is reviewed by faculty and, in the case of technical
programs, by advisory committees for the purpose of identifying strengths, challenges, and
opportunities. Responding to advisory committee recommendations, faculty revise courses and
programs to reflect the current requirements in the job field expressed by the advisory committee.
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Recommendations are forwarded through the approved College curriculum review and approval
process.

External licensure examination is required of many graduates particularly of technical programs in
allied health. Passing a state or national licensing exam demonstrates that the graduate possesses the
necessary knowledge needed to become a successful employee.

Other Assessment Plans

II1-3. In response to the annual assessment of academic programs, the College curriculum is continually
reviewed. Recommendations for revision are made through the approved College curricular
processes. Recommendations are collected from faculty, program advisory committees, external
accreditation agencies, student satisfaction surveys, and from faculty responses to the College-wide
student assessment program objectives. A detailed review and approval process for each
recommendation begins with division faculty, moves through division and college curriculum
committees, to the Vice President for Academic Affairs, to the President, and to the Board of
Regents, when appropriate. Approved action is submitted to the State Regents.

The division and college curriculum committees continue to review the academic programs, courses,
and scheduling to help ensure the offerings are well aligned with the needs of the business sector,
community, and various entities with which the college interacts. Numerous revisions have been
made to the college schedule and degree plans to achieve this objective. In support of the state
initiative, Complete College America, one of the most significant curricular changes was to embed
certificate programs within several degree plans to provide students with a specific credential that
could be highlighted when pursuing career objectives. Several AAS, AA, and AS programs and
certificates were reviewed and forwarded to the Oklahoma State Regents for Higher Education for
approval for continuance.

Lastly, a significant effort is underway on campus to update and revise our Expected Program
Outcomes, Course Outcomes, and Course Objectives, This effort is focusing on a better alignment
of our Course Objectives as they relate to Course and Program Outcomes. It has been determined
that many of our course syllabi were in need of review and revision to better describe the expected
learning for each of the classes.

Section 1V — Student Satisfaction
Administration of Assessment

IV-1. During the revision of our Assessment Plan during the fall 2012 semester, it was discovered that
ACT would no longer provide student satistaction measures and analyses after the end of the year.
At this point, we determined that it would be best for us, when considering costs and the need for
focused research regarding the attributes of our campus, to develop our own measure. Therefore, we
developed two measures that addressed the needs of Rose State College.

The students were selected randomly by course section. To select students, the sampling of students
was determined by randomly selecting sections of courses across campus. This was designed to help
ensure equal representation and that the various demographic factors were represented.
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Approximately 350 students completed each of the two measures: the Facilities Assessment and the
Services Assessment. Different sections of classes were selected for each sampling.

IV-2. As seen in attachment #4, the questions were comprehensive and the information collected was rich.
Several comments made by students provided guidance for improvement in our services, programs,
and facilities. One measure addressed satisfaction with facilities” and the other focused on services.

As noted, the majority of the scores were very similar, scoring in the 3.6 — 3.9 range. Some high
scores were noted in building cleanliness, the computer labs, and the exterior of our buildings. As
expected, the campus bathrooms were rated low, but that is being addressed.

Much of these analyses were used in meetings regarding the needs of the divisions, campus, and
various offices. It should be noted that the overall satisfaction with campus facilities and services
were deemed at least acceptable.

IV-3.As aresult of this and recent assessments, the campus Math Lab was remodeled. Several changes
were made to the furnishings, lighting, and painting. The feedback that has been received to this
point has been very positive. A mural was painted in the entryway depicting mathematical models
and their applications.

It was discovered that two divisions stood out and have been noted. One, the Social Sciences
Division, scored high in the area of service(s) to students. Much discussion focused on an
explanation as to why this has occurred. One result of this discussion has been to refocus our efforts
on “customer” service and providing timely, accurate service to our students.

The other area, this one a concern, had to do with the dissatisfaction of students with our
Engineering Technology Building. Given the pending capital investment funded by a $22 million
bond issue, many of these needs will soon be addressed.

It should also be noted that many issues were raised regarding the bathrooms on campus. Again,
these issues will be addressed with the pending bond issue.

Considerable discussion has begun on campus regarding the findings of the various assessments that
have occurred over the year. As previously noted, the Educational Demographic measure is
expected to provide great insight into our students behaviors, attitudes, and expectations regarding
their education and Rose State College.
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Effective Written Communication Assessment

INFORMED CONSENT FORM FOR ASSESSMENT RESEARCH BEING CONDUCTED UNDER
THE AUSPICES OF ROSE STATE COLLEGE.

DESCRIPTION OF THE STUDY: The study is designed to determine student’s ability to effectively
communicate through written language. The person directing this project is John Carl, 733-7524.
This document defines the terms and conditions for consenting fo participate in this study.

RISKS AND BENEFITS: Identities of participants in the study will be kept anonymous. There are
no obvious risks associated with non-participation in the study. Students will potentially receive
many benéefits from completing the survey as their beliefs can impact the future of the college and
its programs. '

CONDITIONS OF PARTICIPATION: Participation is voluntary. Refusal to participate will involve
no penalty or loss of benefifs to which the subject is otherwise entifled. Furthermore, the
participant may discontinue participation at any time without penalty or loss of benefits to which the
participant is otherwise entitled.

CONFIDENTIALITY: Findings will be presented in aggregate form with no identifying information.
By taking this instrument, the student affirms that s/he has read the terms and conditions of the
study and agrees fo participate in if.

Directions: Please answer the following questions.

Part A: Please complete the following demographic information
1. Whatis your age?
2. Whatis your gender?
3. Which best describes your race:
a. Caucasian e. Native American
b. Black f.  Hawaiian/pacific islander
c. Hispanic g. Multi-racial
d. Asian
What best describes your marital status:
a. Single
b. Divorced
c. Married
d. Widowed
How many college hours for credit hours have you completed at Rose State College?
How many college hours are you currently enrolled in?
How many college hours have you completed at other colleges?
Do you have a:
a. GED
b. High school diploma
¢. Neither
At this point in your academic career have you earned a C or better in English
Comp 17
a. Yes
b. No
_____10. Have you taken this assessment tool in another class this semester?
a. Yes
b. No
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Part B: Please mark A if the sentence is correct or B if it contains a grammatical error.

Neither my cousin nor his parents ever thinks about home security.
On his vacation, Jim likes to visit museums, splashing in the ocean, and eating junk
food.
Martha is taller than her.
Scampering through the forest, the hunters saw two rabbits.
My co-workers and myself would like to arrange a meeting with the management.
If you want to make a good grade, you must study for at least a week.
Gina would like to go to New York City, but she cannot afford it.
Especially a small child who is afraid of the water.
The computer company has a reputation for being extremely generous to their
employees, therefore, there are many people who are waiting to work there.
. The reason being a resistance to facing the truth about herself.
. Frank wanted to eat pancakes, however, he was out of syrup.
. Visiting Mexico for the first time, Fred did not realize he should not drink the water.
. Each of my uncles visit Jamaica once a year.
. | saw a girl driving a sports car wearing a bikini.
Harold reached the elevator before the doors ciosed, s0 he arrived on time for his
interview.
. Everyone should study their history notes before the exam next week.
. The people in the car didn’t realize there tire was flat.
Minnie and she want to know if you can go to the fair next week they are trying to
make plans.
. Whom are you taking to the dance on Saturday?
. Neither of my sisters thought they could win the race.
Mrs. Jones will not tell you what is going to be on the test, nor will she give you a
study guide.
. Frank was angry because he was the last person chosen for the team.
. Monday is the last day to sign up, the line will be long.
. [ was going to watch the end of the movie, but | got home to late.

. Janie touched the dog and wondered why it's fur was sticky.




Part C: On the paper provided, please write a formal and well organized paragraph as if you
were applying to a scholarship program on the topic below.

Topic: Describe your educational goals and how you plan to achieve them.

®
®
)
)]
®
®
©®
®
©
®
®
®
©
@
©
®
@
®
®
®
@
®
®
5)
®
@
©®
@
@
)
®
®
®
@
()
®
©
@
[E]
@
©
®
©
®
®
®
[}
e
G
@
®
®
©
@
®
®
©
@
@
)
@
@.
©®
o)
©
@
©
@
®
®
®



SL SIuog [#10L,

-aanmedar zo Addoto oq
Apw Sunupg, oreudordde 1o
"5, HUDYYO JO ‘Suorssordxe 2]BINDIE 10U 21 JBT[) SPIOM
Fuers ‘suoneIAdIqE JO §109[28 SOTHTIOTIOS IOJIIM
2sn ON "AIR[NgBI0A PROIG "ATR[IgRIOA QU T, "$PYOIO IO suorssardys
B JO 00UQPIAY "2IN1oNKS POIIWI] & JO 20UOPIAT Sue[s ‘SUOTIBIAIQJE 951
20UUIS T AJoLIeA. “2IMIONAS 2ITIESS UT AJSTIRA ARJA "2IM)OTA]S 20TIHIIS UL
UIim 2[AIS SUTILIM [BTILIOY B opry] -oFenSue] [BELICIUL | AISLIBA OU 0} 9[13T] EULIOJUL
ur uopua st gderdered o], | 1eymowos sosn yderSered oy, Aroa stydeisemd oy,
s Ix O O O A4S SUNLIA
s10110 Smprads
OO “(2I2TY/IIAT]) SIOTE 95esn.
‘s10110 erdonsode ‘e10i10 IoGIpo™
‘SI01I0 JUSUMIOAISE “SIOIIO UNOTOL]
SIOLID ON JOLID OUO SUIBIHO) |  SIOLIQ OJOUL JO O] SUTBIUO,) ISYOLXG
S Ix O O '®) Sunrdg/ eneuruein DO
. STOO-TINI
SIOLIY ON] JOLI2 9UO SUIBIUCY) | SIOLI3 9I0TH IO OM] STIBILO.) pUE “S2of[ds BUNUOD “SJUSIHGRI]
oL X O O O IST0LEE 20URIURS J0BTA]
BRI R
"20UAIULS FUTPN[OTOD *2oTRIIOS Jurpnouos © uIRjuo
® SIIRIU0D PUL “SIUSTUS[D FUTPLOUOD € IO “SIUW2 10U §00P PUE ‘SIUDTIRfR
[BUOTISTIRT) SUTEIUOD [BUOTISUEN “eoujuas o1dol | [BUOTIISURY) SI[Ov] ‘pozTuedIo
‘AlTesidor pezruesro A8 v 1FULMO}[0] 21} JO U0 A[[eor30] 10T ST “20NUs
st ‘oouapes otdo) Ies[o | Suryor] oq Apmr puw pazmuegIo ordo) 1ealo & wreIUOD
& sureyuod yderdered oy, Afesoof st ydersSered ot[T, 10u saop yderdeired o7,
ST X @) O O nopezmesdiQ gdeideieg
“so[dwexs pue ‘sordiuexe
suoseas ‘sTrejep oroads | -sojdwexo pue ‘sHoseas ‘s[rejep pu® ‘STOsEaT ‘S[reisp
Auetn Sursn padofaasp | otmoads ma] € Suisn podopasp ohIvads Jo Jou] o1 Aq
Aq8noroty st ordog ay T, jeymamos st ordo) sy, | padoeasp-raputn st o1do) oY T,
0 9X O O O juanrdoaad( ydeisevaeg
syurog (Surpueising) (AroyorIspes) (A10)0BISPESU))
QiSO MIBA S S 0 ELIDILL)

JUSWISSISSY WONEIUNTUITIO) WIANLIA 0] STIqY] SULI00S

= 21008 [P0, suedonieg
= D100 UONLIA Siredmonied
= 01008 D/ stuedronie

sjutod ¢/ = ydeidered uonmm

(qoee yutod ) syurod ¢7 = JOIU) FTINRIY 90107 )-21dnny

Attachment #2



INFORMED CONSENT FORM FOR ASSESSMENT RESEARCH BEING CONDUCTED
UNDER THE AUSPICES OF ROSE STATE COLLEGE.
Educational Demographics

DESCRIPTION OF THE STUDY: The study is designed to assess the characteristics of students who
attend Rose State College. The person directing this project is Jeff Caldwell (736-0243). This document
defines the terms and conditions for consenting to participate in this study.

RISKS AND BENEFITS: Identities of participants in the study will be kept anonymous. There are no
obvious risks associated with non-participation in the study. Students will potentially receive many
benefits from completing the survey as their beliefs can impact the future of the College and its programs.

CONDITIONS OF PARTICIPATION: Participation is voluntary. Refusal to participate will involve
no penalty or loss of benefits to which the subject is otherwise entitled. Furthermore, the participant may
discontinue participation at any time without penalty or loss of benefits to which the participant is
otherwise entitled.

CONFIDENTIALITY: Findings will be presented in aggregate form with no identifying information.
By completing this instrument, the student affirms that s/he has read the terms and conditions of the study
and agrees to participate in it.

Directions: (fill in the blank or circle the answer)

1. Age 2. Gender {Male/Female) 3. Marital Status (Married/Single)
4. Race/Ethnicity

a. Caucasian d. Asian

b. Black e. Multi-racial

¢. Hispanic f. Other

5. Which of your parents have college degrees? (father — mother — both — neither)
6. Which do you have? (GED — high school diploma — neither)

7. High school graduated from/attended
8
9

. Current College Degree Major

. Current College GPA
10. College Credit Hours Completed

11. When do you expect to receive the degree you are currently seeking?

a. This semester d. 2 -3 years
b. Next semester e. not graduating
c. 1-2years f. Uncertain

12. Do you own/lease a car? (Yes/No)

13. How many of your children live in your household?

14. Do you have to pay for childcare in order to attend classes? (Yes/No)
a. If yes, how much do you pay per week?

5. Are you currently in the military? (Yes/No)
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16. Do you expect to transfer to a 4-year university? (Yes/No)

17. Will you be receiving your associates degree or certificate from Rose State College? (Yes/No)
18. How many hours do you typically work per week for pay?

19. How many miles is your residence from Rose State?

20. In what city/town is your residence?

21. Do you have regular access to (check all that apply):

a.  ahome computer

b.  alaptop

¢. ____ asmartphone

d. _ anetbook or tablet (iPad, Kindle, etc.)

e. ____ high-speed internet at my home

f.  high-speed internet access at a convenient location other than my home

22. Which best describes your household earned income?
a. $0-$24,999
b. $25,000—49,999
c. $50,000—$74,999

d. $75,000+
23. What % of your financing for college comes from the following? (must sum to 100%)
a. _ Self-Financed d  Grants
b.  Parents €. Scholarships
¢. _ Student loans f.  GIBil
24. Regarding books for your classes, what % do you (must sum to 100%)?
a. ___ Buyprinted d.  UseLRC copy
b.  Buydigital e.  Notuse

C. Rent



Opinions/Attitudes: On a scale of 1 — 10 (10 = always/very important/strongly agree; 1 = never/very

unimportant/strongly disagree), write your response to the following questions:

1. My high school experience adequately prepared me for college.

2. My ethical behavior will increase my chances of success.

3. _ Ibenefit from studying with other students.

4. Tfeel comfortable asking my professors for help outside of class.
5. TIseekhelp from faculty during class when I do not understand something.
6 I seek help from faculty outside of class time when I do not understand something,
7. __ The effort I put forth in college will be worthwhile.

8 My college education will have a positive impact on my income earning potential.
9 I believe good writing skills will improve my income earning potential.
10. __ TIbelieve good quantitative reasoning skills will improve my income earning potential.
11. T am satisfied with the quality of education I receive at Rose State.

12.  Educational quality at RSC is better than other local community colleges.
13, Thave a well-defined educational goal.

14, Thave been successful in achieving my goals.

15.  Iam confident that I will be successful in my classes.

16.  Tam confident that I will be able to achieve my future educational goals.
17.  Showing up to class on time improves my learning.

18.  Professors’ use of D2L improves my learning,

19.  Classroom attendance improves my learning.

20.  College textbooks improve my learning.

21.  PowerPoint presentations improve my learning.

22.  Online classes are academically rigorous.

23, Traditional on-campus classes are academically rigorous.

24.  Students learn well in online classes.

25.  Students learn well in traditional on-campus classes.

26.  learning information from my classes is important to me.

27. _ lenjoy learning new information.

28.  Tenjoy being challenged in my classes.

29.  The information I learn in my classes will benefit me in the future.

30.  Receiving a good grade in my classes is important to me.

31. T am familiar with financial aid resources.

32, TIseek assistance from an advisor when I enroll in my courses.

33. T understand the process of transferring to a 4-year university.

34.  Ibelieve I will succeed if/fwhen I transfer to a 4-year university.

35. I am familiar with important enrollment deadlines,



36. [ understand the procedure for enrolling in a course.
37.  Tunderstand the procedure for withdrawing from a course.

38. How important were the following factors in determining your choice to attend RSC?

a. __ Lower tuition costs

b.  Location — close proximity to home/work
¢. _ Family/friends attending

d. _ Quality of program(s)

e. ___ Didnot qualify for university

f. _ Need toraise GPA

g. _ Scholarship Award

Student Traits (fill in the blank or circle the answer)
1. Typically, Istudy _ hours for a course exam.
Typically, [ am absent from class ____ times per course for various reasons.
Tusually take  credit hours of class work per semester.
I havetaken  online classes (number of classes).
Typically, Ispend _ hours texting each day.
Typicalty, L spend  hours playing video games each day.
Iusually put forth % effort in my college classes at RSC.
Typically, I spend  hours studying each day.

R I AL B

Typically, I pay attention to the professor % of the time [ am in class.

—
o

. On average, 1 refer to the syllabus times each semester to answer questions about a class.

p—
—

. I believe % of student cheat in classes taught in the classroom,

—a
]

. I'believe % of students cheat in classes taught online,

—
(5]

. Within the last year, I have plagiarized someone’s work and turned it is as my own, (Yes/No}

—
N

. The most significant barrier to me achieving my goals in college is

15. How can Rose State better assist you in achieving your goals?

16. Have you completed one of these surveys in another class? (Yes/No)
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